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COMMUNITY ADVISORY COMMITTEE MINUTES 
							Committee Name: Inner City Advisory Committee
				Date: 	Thursday, October 12, 2017
					5050 Yonge Street, 5th Floor Executive Meeting Room

							Time:   9:30 – 12:00 p.m.
	Present:
	Ingrid Palmer (Co-Chair), Sheila Cary-Meagher (Co-Chair), Carol Chery-James, Karen Falconer, Helen Fisher, Lee Ford-Jones, Laurie Green, Michael Griesz, Daniel Jeffers, Michael Kerr, Shaile Krishna, Ian MacPherson, Kurt McIntosh, Avtar Minhas, Sharma Queiser, Sheryl Robinson-Petrazzini, Alison Rutherford, Nicole Seck, Duane Spencer, Cherie Mordecai Steer, 

	Regrets:
	Ying Ong

	Recorder:
	Maria Valente-De Sa



	ITEM
	DISCUSSION
	RECOMMENDATION/MOTION

	Call to Order/Quorum 
	· Meeting called to order at 9:45 a.m. and everyone introduced themselves.
· Quorum was confirmed.
	

	Approval of Agenda
	· There was an addition made to the agenda so that it would include the following:  Parent Event; June Motion and a recommendation from the CSW’s.
	Agenda was approved.
Sharma moved to accept the agenda.
Shaile seconded.
All in favour.

	Approval of Minutes
	
	Sharma moved to accept the minutes.  
Shaile seconded.  
All in favour.


	Declaration of Conflict of Interest
	Nil
	

	Co-Chair(s)  Report
	Co-Chair Ingrid Palmer:
· Ingrid attended the Islamic Inaugural event at the Aga Khan Museum and an evening of Arts at Earl Haig SS.
	

	DRAFT Enhanced Equity Task Force Report
	· Prior to this meeting, everyone was provided with a copy of the draft Enhanced Equity Task Force report and was asked to provide any recommendations, etc….
· Trustee Cary-Meagher summarized some concerns that had come forward.
· Suspensions were discussed.  
· Ombudsman was raised at the community meetings but not reflected in the report.  Some people don’t feel safe going to the Human Rights Office or don’t know when to go.  
· Model Schools disperses timely and relevant information to parents to make them aware.  It was suggested that these types of information be dispersed to all schools, not only Model Schools.
· There is a parent survey that is done every so often to support student engagement.  If we are looking for better outcomes, this type of information can be gathered at registrations.
· Funding – the report should be on how the Ministry is taking action in the Learning Opportunities Gran t (LOG).
· A question was raised if there could be a consultation meeting for teachers?  There will be one held for students.
· There is not enough recognition in what the Board has done well/right.  
· Destreaming and its impact on equitable outcomes was discussed. 
	[bookmark: _GoBack]Carol MOVED a motion/ recommendation that....”the Inner City Advisory Committee put forward the establishment of an Ombudsman and that it be included in the Enhanced Equity Task Force report.”
Seconded by Michael.  All in favor; no oppositions.

Michael MOVED a motion/ recommendation that…. ”the social economic questions from the most recent parent student survey be used together with every intake/ registration form in order to enhance the ability of the Board to achieve equitable learning outcomes for all learners.”
Seconded by Laurie.  All in favor; no oppositions.

Laurie MOVED a motion/ recommendation that….”the Inner City Advisory Committee recommends budget considerations (including a review of the LOI, LOG and school fundraising spending) accompany the Enhanced Equity Task Force report and its commitment to positive change.”
Seconded by Sharma.  All in favor, no oppositions.

Laurie MOVED a motion/ recommendation that….”the Inner City Advisory Committee would respectfully request that the  report that was submitted in September with our recommendations  is included in the Enhanced Equity Task Force report and informs the revision of the recommendations around special education services, particularly as they relate to those social determinants such as race and income.”
Seconded by Sharma.  All in favor, no oppositions.



	Other Business
	Parent Event
· PIAC will be holding a Parent annual conference on Saturday, November 25th at Earl Haig SS.  Ingrid and Sharma will be attending and sharing Model School Information with parents.

Request for a response to the June Motion:
· “that the Director provide a response to the ICAC regarding how the learning opportunities grant funds are dispersed and specifically how it is dispersed in relation to the Learning Opportunities Index” – the committee is requesting that the Director attend an ICAC meeting to respond.  
· The motion from the September meeting ”that the Board report back on the Facility standards of the cleanliness of the schools”, will be going forward to the Finance, Budget and Enrolment Committee meeting on November 8, 2017.

· Discussion on specialized schools will to continue at the November meeting.

Inner City Advisory Committee November Meeting:
· The November 9th meeting will be held in a school in the south-west area of the city.  Location to be confirmed shortly.
	

	Adjournment 
	· The meeting adjourned at 11:45 am.
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The Inner City Advisory Committee would like to submit the following TDSB Research Department reports to the Enhancing Equity Task Force for consideration prior to making final recommendations.  The following reports chronicle the Research Department’s excellent work in capturing equity concerns within the assessment process and delivery of special education services and in school programming/programs of choice in the TDSB.  

The evidence demonstrates that student socioeconomic status and self-reported race as well as other variables (including parental level of education) are strongly associated with Special Education designation, placement in Special Education programs, Grade 9 programs of study, high school graduation rates, acceptance to post-secondary education and experience of acceptance/exclusion in school.   These same factors are also strongly associated with programs of choice such as French Immersion, International Baccalaureate program, Advanced Placement program, the Elite Athlete program and the congregated Gifted program as well as Specialty Arts, Alternative, Special Education, Limited Academic Programming schools. 

The committee recognizes TDSB Special Education Department’s intent to eliminate HSP programs and generally move towards inclusive education and would like to lend strong support to this decision.  We recognize the challenges that system change presents but the striking inequity of the current structuring must be addressed.

The Inner City Advisory Committee recommends the following:

· Continue to move ahead with the integration of MID, LD and behaviour students into regular classroom placements with in class support as well as those students/families who choose this option, incorporating parent/student choice

· End HSP program and shift to in-class support

· Examine the evidence-based rationale for congregated programs including gifted 

· Re-evaluate the use of the IEP, including non-identified IEP re: tool for categorization or goal-directed, strategy-informed document that will be re-evaluated and updated each reporting period

· Improve communication to parents regarding child’s progress and likely destination to program of study in secondary school – eg. Grade level of work being done and not modified grades, the difference between transfer and promotion

· Engaging Teaching and Learning Department in the implementation of special education service delivery

· Study the use of psychoeducational , speech language and occupational therapy assessments (by SES, self-reported race and exceptionality) to determine the use of this service 

· Investigate the social determinant barriers to achievement and address these with appropriate resources (ie. Not special education where these concerns may not exist)

· Investigate and present options for dealing with the inequities of Programs of Choice and specialized schools

· Continue to develop cultural/socio-demographically sensitive approaches to student learning

· Consider learning coaches model for special education vs difficult to access specialty teams eg. Behaviour/autism





Summary of Research

To summarize, this research demonstrates the following (all race designations are self-declared from the Student Census):





· Special Education: Structural Overview and Student Demographics  Dec 2010    (data from 2009 -2010)

· Gifted programs:  students are more likely to be White, East Asian, come from disproportionally higher income neighbourhoods, living with both parents who are more likely to have had a university education

· Behaviour programs:  students are more likely to come from lower income neighbourhoods, more likely to be Black (35.5% vs 13.5%) or White (40.5% vs 31.9%),  less likely to come from two parent households and less likely to have parents who had a university education

· Language Impairment, Developmental Disability, Mild Intellectual Delay programs:  lower SES

· Congregated classes generally:  students are more likely to live in lower income neighbourhoods

· “Low achievement especially apparent for students taught within congregated settings”



· Programs of Study:  Pathways through Secondary School   Dec 2013

· Academic programs:  students are more likely to be East Asian, South Asian and White, and much less likely to be Black (8.8%), Indigenous (0.1%);  

· Applied Programs:  22.7% Black students,  more than doubly represented Indigenous students

· Essential Programs:  29.3% Black students, quadrupled representation by Indigenous students

· Academic level POS was directly related to graduating on time (81.6%) and passing the OSSLT (88%) vs applied level courses (39.2% and 37.4% respectively)

· Students with special education needs: board wide (16%), academic program (6%), applied (33%), essential (68%)

· Family Income:  students in academic programs more likely to come from higher income neighbourhoods than applied/essential programs; students in the lowest income decile in essential (18.2%) > applied (13.2%) > academic (7.2%)



· In-School Programs:  Pathways through Secondary School     Dec 2013  (Congregated gifted and Special Education Programming, International Baccalaureate (IB), French Immersion (FI), Advanced Placement (AP), Elite Athlete, Specialist High Skills Major (SHSMP), Ontario Youth Apprenticeship program (OYAP))

· Academic program:  Gifted/IB/FI/AP/Elite athlete all > 95%, SHSMP 54%, OYAP 40% and congregated Special Education 2.5%

· Self-reported race:  White (over-represented in Gifted, FI, Elite Athlete, OYAP and congregated Special Education;  under-represented in IB, AP, SHSMP);  S. Asian (over-represented in IB, SHSMP; under-represented in Gifted, FI, Elite Athlete, congregated Special Education, AP and OYAP);  E. Asian (over-represented in congregated Gifted, AP, IB; under-represented in FI, Elite Athlete, SHSMP, OYAP, congregated Special Education);  Black (over-represented in congregated Special Education, SHSMP, OYAP; notably under-represented in Gifted, IB, AP, Elite Athlete and slightly under-represented in FI)

· Family Income:  Highest 3 income deciles:  FI/gifted/Elite Athlete (over 50%), OYAP (25%),  congregated Special Education (19%), SHSMP (18%)

· LOI:  mean across secondary panel (0.45);  FI (O.135), Gifted (0.186), AP/Elite Athlete/IB/OYAP (0.4- 0.5), SHSMP (0.629), congregated Special Education (0.678)



· School-Wide Structures:  Pathways through Secondary School  Dec 2013

 (Specialty Arts, Alternative, Special Education, Limited Academic Programming:  2011 – 2012 school year)

· Arts Schools:  proportion of White students is triply represented; students much more like to come from higher income household; highest student report of sense of belonging (72%)

· Alternative schools:  proportion of White students is doubly represented; much more equitable income stratification; student sense of belonging high (71%)

· Special Education Schools:  Black students are the largest racial category (30%) > White students (25%) > S. Asian (16%); student more likely to come from lower income households; have the highest suspension rates of specialty schools (three times the TDSB average); have low student sense of belonging (56%)

· “schools that offer more marketable programs, such as Specialty Arts schools (mean LOI=0.058), have substantially lower LOI scores than schools that offer Limited Academic opportunities (mean LOI = 0.8)”  and Special Education schools (mean LOI = 0.776)  (LOI of 0.001 represents the school with the least external challenges and 0.956 represents the school with the most external challenges).





· The TDSB Grade 9 Cohort 2006 – 2011:  Special Education  (data from 2004- 2011; Gr 7 – Gr 12 cohort)

· Gr 6 EQAO at Level 3/4 reading:  gifted (93%), no special needs (68%), LD congregated (14%), LD integrated (30%), IEP only congregated (9%), IEP only integrated (30%)

· Similar pattern for EQAO math scores, Gr 9 academic courses, graduation, confirmation post-secondary program (exception is confirming college program where LD congregated/IEP only congregated were higher than integrated)

· Self-reported race and representation in Special Education programs:  Gifted:  White (52%), E. Asian (29%), S. Asian (7%), Mixed (6.3%), Black 5%                                                                                                        LD:  White (53%), Black (17%), Mixed = S. Asian (8%), E. Asian (7%)    MID:  Black (31.5%), White (24.2%), S. Asian (20%), Middle Eastern (10%), Mixed (6%)                                                                                              IEP only:  White (29%), Black (27%),  S. Asian (15%), E.Asian (10%), Mixed=Middle Easter (7%)                                                                           Students without Special Needs:  White (33%), S. Asian (21%), E. Asian (20%),  Black (11%), Mixed (6%), Middle Eastern = S.E. Asian (4%), Latin (2%)

· Socio-economic status:  gifted more likely to come from backgrounds of greater privilege > students without special education needs > students with special education needs in integrated settings > students with special education needs in congregated settings

· Congregated classes and academic program in Gr 9:  Gifted (99%), no special education needs (82%), special education integrated (40%),  special education congregated (11%)

· Losing IEP only status between Gr 7 and 12 (37%) resulted in no difference in achievement between the two groups



· Programs of Study and the Dangerous Discourses around (Dis)Ability:  Lessons from a Project in De-streaming  (data from 2000 – 2014)

· Most TDSB students taking Applied and Locally Developed programs in Gr 9 will not go to post-secondary education and are students with Special Education Needs

· HSP is the single largest Special Education program in the TDSB (n = 5000)

· 60% of students in HSP are there without a formal identification 

· Study examined 1)  the relationship between placement and academic streaming in Grade 9 when achievement was controlled (from Gr 6 cohort of 2010-2011 followed to 2013- 2014);  2)  the relationships of key Special Education programming to socio-economic and demographic variables

· Strong relationship between special education identification and placement in elementary school to secondary streaming

· Access to academic programming in Grade 9 is severely restricted and streamed towards non-academic programming regardless of student achievement (as measured by EQAO data)

· Student in the lowest income tertile, students self-identified as Black and students whose parents have not gone to university are disproportionately over-represented in the HSP program and are at greatest risk for encountering academic restrictions in secondary and post-secondary access







“The presence of strong socio-economic factors (and self-reported race) and their close relation to specific exceptionalities may complicate impressions of student ability.”





Links to references:  

Special Education:  Structural Overview and Student Demographics,  Dec 2010

http://www.tdsb.on.ca/Portals/0/Community/Community%20Advisory%20committees/ICAC/research/SpecEdStructuralOverviewStudentDemo.pdf





Structured Pathways Fact Sheets:

http://www.tdsb.on.ca/Portals/research/docs/reports/ProgramsOfStudyAnOverview%20FS-%20FINAL.pdf

 

http://www.tdsb.on.ca/Portals/research/docs/reports/In-SchoolProgramsAnOverview%20FS_%20FINAL.pdf

 

http://www.tdsb.on.ca/Portals/research/docs/reports/School-WideStructuresAnOverview%20FS-FINAL.pdf

 

Grade 9 Cohort Fact Sheet:

http://www.tdsb.on.ca/Portals/research/docs/reports/Gr9CohortFactSheet4SpecialEducation13May13.pdf

 

HSP study:

https://gatewaycities.mcmaster.ca/conferences-and-workshops/conference-and-workshop-documents/congress-pos-and-hsp-final-may-30.pdf
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